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Executive summary 
The Creating a Shared Language for Learning: Course Component and Instruction Mode Definitions report 
outlines the work of the Senate Committee on Academic Development and Procedures (SCADP) Working 
Group, aimed at establishing clear and comprehensive definitions for course components and 
instructional modes at Queen’s University.  
 
The Working Group members recognize the need for a shared vocabulary to address inconsistencies in 
course classifications and instructional modes, particularly considering evolving educational practices 
and the widespread adoption of varied teaching methods during and after the pandemic. The proposed 
definitions in this report aim to improve our educational experience by promoting transparency and a 
common understanding of course types and delivery methods for students, faculty, and staff. 
 
This initiative is evolutionary, building on existing scheduling and enrolment structures to enhance the 
clarity and transparency of course delivery methods. The definitions are not intended to revolutionize 
administrative practices but to provide a unified yet adaptable framework that reflects and supports 
current instructional practices across Faculties and Schools. 
 
The Working Group undertook an iterative process beginning in January 2024, informed by an 
environmental scan of peer institutions and feedback from academic units. Key revisions included 
refining terminology, clarifying instructional modes, and incorporating recommendations on Indigenous 
land-based learning as a distinct course component. 

Key features 
1. Built on existing systems: The initiative extends existing practices, including course components 

already integrated into the SOLUS registration system, rather than introducing entirely new 
structures. 

2. Consultation and inclusivity: Definitions were developed through consultation with academic 
units, Indigenous knowledge holders, and other members of the University community to ensure 
inclusivity, clarity, and applicability across disciplines. 

3. Flexibility and adaptability: While ensuring consistency, the definitions remain broad enough to 
accommodate the diverse instructional needs of faculties and programs. 

The adoption of these definitions would represent a meaningful step toward enhancing the clarity and 
coherence of Queen’s educational offerings. They would help ensure that students and instructors can 
navigate course delivery methods with confidence while supporting informed decision-making at all 
levels of the institution. This evolutionary approach reinforces the University’s dedication to excellence in 
teaching and learning through continuous and intentional improvements.  
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Background & purpose 
In response to shifts in educational practices and the increased adoption of varied course delivery 
methods, Queen’s University recognizes the need to define different types of courses and modes of 
instruction. Studies highlight changes in instructional approaches, experienced most acutely during the 
pandemic, expose significant gaps in how course types are described and understood by students, 
instructors, and staff. For example, Broadbent et al. (2023) illustrate that the shift to emergency remote 
teaching created urgent needs for flexible, blended, and online teaching practices that persisted beyond 
the pandemic, revealing inconsistencies in existing classifications. Similarly, a systematic review by 
Imran et al. (2023) underscores the value of a standardized vocabulary to enhance clarity in instructional 
modes, noting that the post-pandemic educational environment demands clear definitions to manage 
diverse teaching approaches effectively. 
 
To help bridge these gaps, the Senate Committee on Academic Development and Procedures (SCADP) 
established the Working Group on Course Classification and Definitions. The primary objective of this 
group was to develop clear, comprehensive definitions for the various types and modalities of courses 
offered at both undergraduate and graduate levels. By establishing a shared language across faculties 
and schools, the product of the Working Group aims to enhance the educational experience for students 
and instructors while also promoting transparency in course delivery methods and pedagogical practices. 
 
This document details a set of defined Course Components and Instruction Modes to create a common 
vocabulary that supports communication and collaboration across the University. These component and 
mode definitions are intended to serve as a foundation for categorizing courses and guiding both students 
and instructors in understanding the various course delivery methods and approaches to instruction that 
can support great teaching and learning. 

Key considerations 
It is the aim of the members of the Working Group on Course Classification and Definitions that the 
defined Course Components and Instruction Modes will serve as a meaningful resource in fostering clear 
communication and understanding across the University, supporting a unified yet flexible approach. The 
following provide context for the application of the defined Course Components and Instruction Modes. 
 

• Shared Vocabulary, Broadly Defined: The definitions are intended to create a common language 
that can be used across disciplines, faculties, and schools. While not exhaustive, they offer a 
broad foundation for consistent use of key terms, helping to promote a shared understanding of 
course components and modes of delivery. 
 

• Consistency and Flexibility: The definitions are designed to ensure that key terms are 
consistently understood across the University while remaining broad enough to allow for flexible 
implementation. This flexibility also acknowledges that some academic areas may have unique 
instructional practices not explicitly covered by these definitions, thereby accommodating more 
diverse instructional needs. 

 
• Timetabled Definitions: The definitions focused on terms relevant to everyday operations within 

the University timetable, aligned with regular academic offerings and are not intended to address 
special academic events. 

 
• Faculty-Specific Adaptations: The definitions encompass variability; we recognize that not all 

terms will apply universally. For instance, a Course Component like “studio” may not be relevant 
to all Faculties or schools. The inclusion, however, of such terms reflects the variety of 
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instructional practices at Queen’s and does not diminish the value of a definition. This shared 
framework embraces variability while ensuring that commonly used course components are 
clearly articulated. 

Process 
The Working Group, comprising representatives from diverse academic and administrative backgrounds, 
began this project in January 2024. The objectives of the Working Group were to: 
 

1. Define Course Types and Modes of Delivery: Develop clear definitions for different types of 
courses, including in-person, hybrid, online, independent study, community-engaged learning, 
and others as identified. 

2. Identify Key Elements: Articulate the distinguishing elements that define each course type, 
considering factors like instructional mode, pedagogical approach, and assessment methods. 

3. Clarify Elements of Course Delivery: Define terms such as synchronous and asynchronous 
learning in the context of different course types. 

4. Develop Clear Descriptions: Create succinct descriptions for each course type to ensure 
understanding by all stakeholders. 

5. Propose a Tagging System: Proposed a system for tagging courses based on their defined types 
to be implemented in the University’s course registration system and calendar. 

6. Recommend Placement of Definitions: Suggest where these definitions should be made 
available, such as in the University calendar or faculty websites. 

7. Communication and Guidance: Craft guidelines for effectively communicating these definitions 
to students, faculty, and staff. 

 
The group is comprised of: 

• 2 faculty members (not from the same discipline) 
• 1 Associate Dean, Teaching and Learning  
• 1 graduate and 1 undergraduate student  
• 1 academic advisor 
• 1 QUFA representative 
• 1 staff member from the Office of the University Registrar  
• 1 Student Affairs representative  
• 1 instructional design staff member  
• 2 SCADP members (one student, one faculty)  
 

The group worked both synchronously and asynchronously, alternating between full-group discussions 
and subgroup collaboration. Prior to the first meeting in January 2024, an environmental scan of U15 
universities was completed, and various definitions were compiled by the Vice-Provost, Teaching and 
Learning portfolio. These definitions were shared with the group in advance, and members were surveyed 
to identify relevant course types to include in the definitions. 
 
 The group met to develop a list of course components and instruction modes, heavily informed by the 
current components used in SOLUS. Once the list was finalized, a subgroup worked synchronously to 
draft the definitions. These drafts were then circulated to the wider Working Group for feedback. 

Consultation 
With definitions drafted, wider feedback from academic units was sought in June 2024 (see Appendix B). 
In addition to the feedback, individuals were also consulted for their expertise on specific definitions. This 



Report of the work of the SCADP working group on course classification and definitions 5 

consultation process included input from individuals with expertise in specific areas, whose insights 
helped us refine our draft definitions. From the 38 responses received, several key themes emerged: 
 

• Clarity and Specificity in Definitions: Respondents suggested avoiding relative terms like “large” 
or “small” when describing class sizes. 

• Inclusivity Across Disciplines: Feedback emphasized the need for definitions that are inclusive 
and applicable across various disciplines, ensuring terms like “seminar,” “studio,” and “reading” 
are appropriately defined. 

• Modes of Instruction: Respondents highlighted the importance of using familiar terminology and 
clearly distinguishing between different online instructional modes, such as synchronous, 
asynchronous, and mixed-mode online learning. 

• Indigenous Land-Based Learning: Input was varied regarding the classification of “land-based” 
learning as a course component versus a mode of instruction, with a strong recommendation to 
consult Indigenous authorities to guide appropriate classification. 

• HyFlex Modality: While recognized as an innovative instructional mode, concerns were raised 
about its feasibility and impact on institutional culture. Hyflex, as a modality, continues not be 
institutionally supported. 

 
Following this feedback, the Working Group reconvened to review the input in detail. Subgroups refined 
the course components and instruction modes, ensuring each reflected the feedback received, 
especially on language and inclusivity. 
 
We consulted Indigenous members of the Queen’s community to develop a definition for Indigenous 
Land-Based Learning. On September 27, 2024, the Indigenous Knowledge, Curriculum, and Research 
Working Group reviewed the draft definition and recommended the following: 

• Including this as a distinct course component to enhance visibility for students. 
• Revising the title to “Indigenous Land-Based Learning” to acknowledge its specific cultural 

significance. 
• Consulting additional Indigenous members within the Queen’s community to gather further input. 

Feedback and improvement 
Considering the valuable input received, Working Group members made several revisions to the draft 
definitions. 
 

Feedback Theme  Description Revision Made 
Class Size Data Respondents expressed a need for 

concrete, rather than relative, terms 
when describing class sizes. 

Relative terms have been removed 
where possible. To provide concrete 
information without complicating 
definitions, data on components sizes 
were collected. The Working Group 
determined that including this data 
within definitions would be less effective 
due to a wide range of enrollment within 
the same components. 
  

Refined 
Terminology 

Feedback highlighted the importance of 
using clear, accessible language across 
disciplines to ensure inclusivity in 
definitions. 
  

Terminology adjustments were made 
throughout the definitions, ensuring 
clarity and accessibility across Faculties 
and disciplines.  
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Feedback Theme  Description Revision Made 
Indigenous Land-
Based Learning 

Recommendations from Indigenous 
Knowledge, Curriculum, and Research 
Working Group members suggested 
consulting further with Indigenous 
stakeholders to ensure cultural 
alignment and relevance in the 
definition.  

Following consultation with Indigenous 
experts, the definition was renamed 
“Indigenous Land-Based Learning” and 
designated as a course component to 
increase visibility and align with 
Indigenous epistemologies and land-
based practices. 
  

Simplified Modes 
of Instruction 

Respondents identified a need to clarify 
and streamline terminology related to 
online instructional modes, such as 
synchronous, asynchronous, and mixed-
mode online learning. 

Definitions for online instructional 
modes were refined to reduce 
complexity, aligning with commonly 
used and widely understood terms 
within the Queen’s community, ensuring 
clarity for both students and instructors.  

 
These revisions reflect a commitment to inclusivity, clarity, and respect for diverse teaching and learning 
approaches, ensuring that all definitions are both accessible and aligned with Queen’s educational 
values. 

Next steps 
As the course component and instructional mode definitions build on existing technical structures, 
course components are already integrated into SOLUS, the University’s course registration system. This 
initiative extends that foundation by providing clear and standardized definitions to enhance 
understanding and transparency of how courses are categorized and delivered at Queen’s. Upon 
approval by the Senate, these definitions will be incorporated into the digital calendar and as necessary, 
into other academic platforms. 
 
Full implementation is planned for May 2026, following a phased approach. Minimal work will be required 
from the course registration system itself; however, academic units will need to review the course 
components currently selected for courses and consider revisions based on the approved definitions. 
During the Winter 2025 term, the definitions will be introduced to Faculties and Schools to ensure 
familiarity. Integration into courses and programs would occur through Faculty or Schools’ curriculum 
committees (or equivalent) during the Fall 2025 term. This timeline is intended to allow academic units 
ample opportunity to align their course data and scheduling processes with the new definitions. 
 
By building on existing technical structures and unit processes, the initiative aims to minimizes disruption 
while creating a shared language that enhances course clarity and supports informed decision-making. 

Questions and answers  
This section documents questions asked though the consultative process and provides insights for 
readers of the definitions. While additional questions are anticipated, we offer these answers in the 
interest of a commitment to transparency.  
 

1. Who determines a course’s mode of delivery? 
 
The collective agreement states that the assignment of courses is determined by the academic unit 
according to its Workload Standards. The modality of courses, such as whether they are delivered online 
or in-person, is also under the final authority of the applicable academic unit, which ensures that courses 
meet the unit’s academic requirements. The assignment of teaching is meant to be conducted as 
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equitably as possible across all academic responsibilities. The proposed definitions do not change this 
method of determination. 
 

2. How will course types be communicated to students? 
 
Course types and instructional modes will be clearly communicated to students through their integration 
into the academic calendar, which is accessible to all students, faculty, and staff. These definitions will 
also be visible in SOLUS, the student registration system, and aligned with the digital calendar initiative. 
 
A central webpage will be developed to provide an additional resource for students and staff to reference 
the definitions, ensuring transparency and consistency. The initiative is designed to build on existing 
systems, ensuring minimal disruption to current student-facing registration processes. 
 

3. Are these definitions exhaustive and permanent? 
 
No, these definitions are neither exhaustive nor permanent. They provide a foundational framework to 
enhance clarity and communication but are designed to be flexible and adaptable. As educational 
practices evolve and new teaching approaches emerge, the definitions may be updated or expanded. 
Regular reviews and feedback from the University community are expected to ensure definitions remain 
relevant and effective in meeting the needs of students and faculty. If adopted, SCADP commits to review 
the course components and modalities definitions in the third year of full adoption (i.e., 28-29 academic 
year) and determine the appropriate cycle for review. 
 

4. Why is this even necessary? Courses are offered successfully today without definitions. 
 
While courses have been successfully offered, the increasing variety and possibilities of instructional 
methods and course formats has created a need for clearer communication. For instructors and staff, a 
shared vocabulary facilitates better planning and coordination. Articulated definitions help students 
understand what to expect from their courses, enabling them to make informed choices that align with 
preferences and schedules. Overall, these definitions aim to enhance transparency, support student 
success, and improve the educational experience for everyone involved. 
 

5. How does this work impact the University’s commitment to Indigeneity, equity diversity and 
inclusion? 

 
This initiative actively supports the University’s commitment to Indigeneity, diversity, equity, and 
inclusion by promoting transparency and accessibility in course information. By establishing a set of 
definitions through consultative processes and providing clear and comprehensive definitions of course 
components and instruction modes, all students—including those from equity-denied backgrounds, first-
generation students, and other underrepresented groups—can better understand what to expect from 
courses. This clarity helps to “level the playing field” for students who may be less familiar with University 
structures or academic terminology, ensuring they can make informed decisions about their courses and 
education. 
 
Moreover, the inclusion and classification of Indigenous land-based learning within the course definitions 
widen opportunities for these courses to be identified and accessed by interested learners. By 
recognizing and defining Indigenous land-based learning as a distinct course component, the University 
acts to acknowledges the importance of Indigenous knowledge systems and pedagogies. This not only 
enhances visibility for courses that incorporate Indigenous perspectives but also supports Indigenous 
students and communities by valuing and integrating their ways of being, knowing and doing. 
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6. Will these new course definitions limit academic freedom for instructors? 

 
No, the new course definitions are not intended to limit academic freedom for instructors.  
 
The initiative fully respects and upholds these principles of academic freedom as articulated in the QUFA-
Queen’s collective agreement. The new definitions are designed to create a shared vocabulary and 
enhance transparency for students and staff. They do not prescribe specific course content, the adoption 
of specific teaching methods, or materials. Faculty retain autonomy over their courses, including what 
they teach and how they teach it. The definitions serve as general descriptors to help students 
understand the nature of course delivery methods and what to expect in terms of structure and 
scheduling. The initiative is a collaborative effort to support both faculty and students by fostering a 
common understanding, not to impose limitations on teaching practices. 
 

7. How will this initiative affect faculty workload and responsibilities? 
 
The initiative is not expected to significantly affect faculty workload or responsibilities. While instructors 
may want and need to familiarize themselves with the terminology, the definitions are designed to reflect 
current teaching practices, rather than impose new ones. There is no requirement for faculty to redesign 
existing courses unless they choose to do so. The primary goal is to improve clarity for students without 
adding to faculty burdens.  
 
This initiative aligns with Queen's strategic goal of advancing highly effective pedagogies by providing a 
clear and consistent framework for understanding course delivery methods. Standardized definitions 
enable instructors, students, and administrators to communicate more effectively about teaching 
practices, ensuring that course design and delivery are aligned with the institution’s commitment to 
innovation and excellence in teaching and learning. By fostering transparency and supporting informed 
decision-making, this work contributes to creating the educational environment envisioned in Queen’s 
Strategy. 
 

8. Will standardizing Course Components reduce flexibility in course design and pedagogical 
approaches? 

 
No, this work is meant to enhance clarity without reducing flexibility. The definitions are intentionally 
broad and acknowledge that there will be variations across different faculties and disciplines. Instructors 
retain the freedom to design their courses and employ pedagogical strategies that best meet their 
educational goals and the needs of their students. The standardization provides a common framework for 
communication, not a restrictive set of rules. 
 

9. Is this initiative a means for the administration to exert more control over teaching methods 
and course content? 

 
Absolutely not. The initiative is a collaborative effort involving faculty members, students, and 
administrative staff aimed at improving transparency and understanding of course offerings. It is not a 
tool for administrative control over teaching methods or content. The definitions were developed with 
input from various University community members to ensure they support, rather than hinder, the 
academic mission and respect the autonomy of instructors. 
 

10. How will existing courses be impacted by the new definitions? Will they need to be 
redesigned or reclassified? 
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Existing courses will not need to be redesigned due to the new definitions. The initiative aims to classify 
courses based on their current characteristics. Courses may be identified according to the new 
definitions in the course registration system to provide clearer information to students. This 
administrative process should not require changes to course content, structure, or delivery. 
 

11. Is cost-cutting a motive behind this initiative? Will it lead to larger class sizes or reduced 
resources? 

 
Cost-cutting is not a motive behind this initiative. The primary goals are to improve communication, 
enhance transparency, and support students in making informed decisions about their course selections. 
There are no plans or expectations that this initiative will lead to larger class sizes or reduced resources. 
In fact, by providing clearer information, the University can better allocate resources to meet the needs of 
both students and faculty. 

In closing 
The adoption of these course component and instructional mode definitions represents a meaningful 
step toward enhancing the clarity and transparency of educational offerings. By providing students and 
instructors with a common understanding of course types and delivery methods, we aim to improve the 
educational experience and support informed decision-making at all levels of the University. 
 
Research highlights the importance of creating systems that support innovation in teaching and learning. 
Addressing barriers to student engagement—such as a lack of clarity, perceived risks, and unfamiliarity 
with instructional methods—ensures that innovative approaches are more accessible and impactful 
(Ellis, 2015). By providing standardized definitions, this initiative helps mitigate such barriers, fostering 
transparency and setting clear expectations for all stakeholders. 
Additionally, systemic and scalable innovations in education are essential to equipping students for a 
rapidly changing global environment. Aligning innovations with sound teaching and learning practices 
enhances institutional efficiency and learning productivity while supporting transformative pedagogical 
approaches (Serdyukov, 2017). By offering a unified yet adaptable framework, these definitions provide a 
foundation for integrating varied instructional formats that meet the evolving needs of our disciplines and 
of our students. 
 
It is the goal of the Working Group that the defined course components and instruction modes will serve 
as a helpful resource in fostering clear communication and understanding across the University. This 
initiative supports the continuous improvement of academic programs and cultivates a more transparent 
and effective educational environment for all members of the University community. 
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Course Components and Instruction Mode Definitions 
Last updated: November 15, 2024 

Course Components 
Clerkship 
Clinical 
Demonstration 
Field Studies 
Indigenous Land-Based 
Internship 

Laboratory 
Lecture 
Practicum 
Project 
Reading 
Research 

Seminar 
Studio 
Thesis Research 
Tutorial 

Clerkship: 
A clerkship takes place in the final two years of medical school and provides students with a wide range of 
clinical experiences to prepare them for future practice. The clerkship includes clinical rotations in core 
disciplines, classroom-based learning, and elective opportunities. Students work in hospitals, clinics, 
and other clinical settings, gaining hands-on experience in patient care under the supervision of 
experienced physicians. This training helps students develop their clinical skills, professional attitudes, 
and understanding of different medical specialties. 

Clinical: 
A clinical component involves working with clients who receive professional services from students under 
the supervision of a faculty member or delegate. Learning is focused on the analysis and treatment of 
cases. 

Demonstration: 
Demonstrations are supplementary to lectures and involve presenting to students a practical technique 
or skill, such as laboratory skills, clinical skills, performance art, or fieldwork techniques. 

Field Studies: 
Field studies involve hands-on learning experiences conducted at sites off-campus. They connect 
classroom learning with real-world observations and data analysis, allowing students to apply theoretical 
knowledge in practical settings. 

Indigenous Land-based: 
Indigenous land-based learning involves experiential activities rooted in Indigenous ways of knowing and 
teaching, emphasizing spiritual, cultural, and relational connections with the land. This approach is 
Indigenous-led or meaningfully incorporates Indigenous knowledge under the guidance of Indigenous 
knowledge holders. It emphasizes observation, reflection, and participation, alongside subject-specific 
goals, and challenges learners to identify their roles and responsibilities with and to the natural world, 
fostering relationships with the land. Indigenous land-based learning may refer to both the physical 
location where these activities occur and the broader geographical, cultural, and historical contexts they 
encompass, serving to challenge colonial narratives and reclaim Indigenous knowledge systems. 

Internship: 
Internships are supervised, career-related positions designed to offer learners the opportunity to gain 
experience while applying academic skills in a professional setting and developing workplace 
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connections. Supervision is typically provided by a professional supervisor at the internship site and an 
academic supervisor. The length of this internship can vary. May be unpaid or paid. 

Laboratory: 
Laboratories, or labs, take place in spaces that enable students to observe, participate, experiment, and 
practice course concepts. Labs emphasize hands-on learning, allowing students to apply theoretical 
knowledge in practical settings through experimentation and interactive activities. They generally meet 
once a week or once every two weeks. 

Lecture: 
Lectures typically take place in classrooms or lecture halls where the instructor and / or other members 
of the instructional team deliver(s) course material to students. These sessions meet one to three times 
per week and usually have a large student-to-instructor ratio. 

Practicum: 
A practicum is a placement at a site related to the field of study. Learners engage with practical, 
theoretical, and research applications relevant to the topic or site to develop new knowledge in 
collaboration with professionals. Supervision is typically provided by both an academic supervisor and a 
professional supervisor at the placement site. May be unpaid or paid. 

Project: 
A project involves carefully planning specific objectives, deliverables, and timelines to achieve a 
particular goal. Students engage in independent or group work to develop and complete a project that 
demonstrates their understanding and application of course concepts. The course typically includes 
regular progress meetings with the instructor and / or other members of the instructional team. 

QUIP Internship: 
Queen's Undergraduate Internship Program (QUIP) are paid, supervised, career-related positions 
designed to offer learners the opportunity to gain experience while applying academic skills in a 
professional setting and developing workplace connections. Supervision is provided by a professional 
supervisor at the internship site with academic oversight. QUIP internships last 12 to 16 months. 

Reading: 
Reading involves a broad literature survey or an in-depth study on a topic, typically requiring significant 
independent work under the supervision of a faculty advisor with expertise in the subject field. These 
courses generally have individual or small group settings. The format usually includes regular meetings 
with the instructor and / or other members of the instructional team. 

Research: 
Research involves students creating new knowledge or synthesizing and analyzing existing knowledge in 
innovative ways to generate new concepts, methodologies, and understandings. Research courses 
typically involve individual or small group work, with regular meetings with the instructor and / or other 
members of the instructional team. 

Seminar: 
Seminars are held in rooms that facilitate interaction and encourage in-depth discussions and active 
participation from all students. These sessions typically meet once or twice a week and usually have a 
low student-to-instructor ratio. 
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Studio: 
Studios focus on executing practical skills and design projects, usually taking place in rooms equipped 
with specialized tools such as audio-visual recording devices, theatre technical gear, fine art tools and 
materials, or engineering design equipment. Studios emphasize creativity and hands-on learning, 
fostering an environment where students can explore and develop their artistic, technical, or design 
abilities. They generally maintain a low student-to-instructor ratio. 

Thesis Research: 
Thesis research involves substantial original research and analysis or creative production, culminating in 
a final thesis. This research contributes to the knowledge of the field of study and should be appropriate 
in scope and significance to the degree sought by the student. It typically requires significant independent 
work under the supervision of a faculty advisor with expertise in the subject field. *Graduate students 
must follow any relevant SGSPA policies for their thesis research. 

Tutorial: 
Tutorials are complimentary to lectures and focus on clarifying, applying, and extending lecture content. 
Tutorials emphasize problem-solving and the application of concepts. They generally meet once or twice 
a week. 
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Modes of Instruction 
synchronous Online (not 
binding) 

Blended 
In-person 

Remote 
Synchronous Online  

 
Asynchronous learning refers to course components where students and the instructor and / or other 
members of the instructional team engage with the content, and each other, at different times. There are 
no live, real-time sessions, allowing students to access materials, complete assignments, and 
participate in discussions on their own schedules within a prescribed timeframe.   
 
Synchronous learning refers to course components where students and the instructor and / or other 
members of the instructional team interact in real time. This includes live sessions such as lectures, 
discussions, and collaborative activities, where participants are in-person or online, as specified, 
simultaneously at scheduled times.   

Asynchronous online: 
(noting as “online course” is defined in the collective agreement, this definition is non-binding) 
Asynchronous online courses are specifically designed for delivery via the internet, requiring learners to 
follow a structured plan. In some instances, flexible synchronous elements may be present. Students can 
complete these courses without needing to be on campus. Final assessments, if applicable, may be 
proctored online or in-person as stipulated. 

Blended: 
Blended courses combine in-person and online learning activities, with a meaningful portion of the 
course facilitated online. The online components are typically interactive and asynchronous. In-person 
sessions are scheduled at specific times and complement the online activities to provide a cohesive 
learning experience. If applicable, proctored final assessments are written on-campus. 

In-person: 
In-person courses are a mode of teaching where the instructor and / or other members of the 
instructional team and students are all simultaneously present in an on-campus learning space or 
approved alternative location at scheduled dates and times. If applicable, proctored assessments are 
written on-campus. 

Remote: 
Remote courses are a temporary solution to ensure instructional continuity during unforeseen disruption 
and are delivered via the internet. These courses may include scheduled synchronous sessions or 
asynchronous components, at the instructor and / or other members of the instructional team’s 
discretion for the duration of the interruption. Final assessments are scheduled depending on the nature 
and duration of the disruption. 
n.b.: this mode will not be programmed into SOLUS but will be included as a definition in the calendar. 

Synchronous online: 
Synchronous online courses are facilitated entirely via the internet with students and the instructor and / 
or other members of the instructional team meeting in real time. These courses include scheduled live 
sessions where participants interact simultaneously using digital platforms. This modality allows real-
time engagement and immediate feedback. Final assessments, if applicable, may be proctored online or 
in-person as stipulated. 
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Appendix A: Full list of units, committees and individuals 
consulted 

First Name Last Name Role/Faculty Unit/Notes 

Bill Nelson Associate Dean, (Teaching and Learning), Arts and 
Science 

 

Jenn Stephenson Associate Dean (Academic), Arts and Science  

Marianna Kontopoulou Associate Dean (Academic), Smith Engineering   

Peter Chin Associate Dean of Teacher Education, Faculty of 
Education 

 

Richard Van Wylick Vice-Dean, Health Sciences Education, Faculty of 
Health Sciences 

 

Kevin Banks Associate Dean, Faculty, Faculty of Law  

Fahim Quadir Vice-Provost and Dean of Graduate Studies & 
Postdoctoral Affairs 

 

Chris Deluca Associate Dean, SGSPA  

Kate Rowbotham Assistant Dean, Teaching and Learning, Smith School 
of Business 

 

Arcan Nalca Associate Dean (Undergraduate Programs), Smith 
School of Business 

 

Alison Murray Graduate Chair, Arts and Science ARTC 

Una D'Elia Graduate Chair, Arts and Science ARTH 

Vicki Friesen Graduate Chair, Arts and Science BIOL 

Avena Ross Graduate Chair, Arts and Science CHEM 

Fabio Colivicchi Graduate Chair, Arts and Science CLAS 

Kai Salomaa Graduate Chair, Arts and Science COMP 

Jeff Brison Graduate Chair, Arts and Science CUST 

Asha Varadharajan Graduate Chair, Arts and Science CUST 

Bernadette P. Resurrección Graduate Chair, Arts and Science DEVS 

Sidneyeve Matrix Graduate Chair, Arts and Science DAN School 

Michael Wheeler Graduate Chair, Arts and Science DAN School 

Amy Sun Graduate Chair, Arts and Science ECON 

Margaret Pappano Graduate Chair, Arts and Science ENGL 

Louise Winn Graduate Chair, Arts and Science ENVS 

Gabriel Menotti Graduate Chair, Arts and Science FILM 
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Laurent Godin Graduate Chair, Arts and Science GEOL 

Grace Adeniyi-Ogunyankin Graduate Chair, Arts and Science GNDS 

Neal Scott Graduate Chair, Arts and Science GPPL 

Lisa Pasolli Graduate Chair, Arts and Science HIST 

Abdol-Reza Mansouri Graduate Chair, Arts and Science MATH 

Jacoba Lilius Graduate Chair, Arts and Science MIR 

Meena Krishnamurthy Graduate Chair, Arts and Science PHIL 

Kenneth Clark Graduate Chair, Arts and Science PHYS 

Elizabeth Goodyear-Grant Graduate Chair, Arts and Science POLS 

Warren Mabee Graduate Chair, Arts and Science SPS 

Mark Sabbagh Graduate Chair, Arts and Science PSYC 

Sharday Mosurinjohn Graduate Chair, Arts and Science RELS 

Elijah Bisung Graduate Chair, Arts and Science SKHS 

Nicole Myers Graduate Chair, Arts and Science SOCY 

Leslie MacKenzie Undergraduate Chair, Arts and Science  ANAT 

Alejandro Arauz Undergraduate Chair, Arts and Science  ARTF/ARTV 

Jane Russell Corbett Undergraduate Chair, Arts and Science  ARTH/ARTC 

Anna Taylor Undergraduate Chair, Arts and Science  BADR  

Paul Grogan Undergraduate Chair, Arts and Science  BIOL 

Adam Chippindale Undergraduate Chair, Arts and Science  BIOL 

Katherine McKittrick Undergraduate Chair, Arts and Science  BLK STUD 

Diane Beauchemin Undergraduate Chair, Arts and Science  CHEM 

Drew Griffith Undergraduate Chair, Arts and Science  CLST 

Yuanzhu Chen Undergraduate Chair, Arts and Science  COMP 

Colleen Rehihan Undergraduate Chair, Arts and Science  DAN 

Leslie MacKenzie Undergraduate Chair, Arts and Science  DBMS-ANAT 

Laura van Staalduinen Undergraduate Chair, Arts and Science  DBMS-BCHM/REPD 

Shetuan Zhang Undergraduate Chair, Arts and Science  DBMS-CRSS 

Alan Lomax Undergraduate Chair, Arts and Science  DBMS-PHGY 
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Rob Campbell Undergraduate Chair, Arts and Science  DBMS-LISC 

Fernanda de Felice Undergraduate Chair, Arts and Science  DBMS-NSCI 

Paritosh Kumar Undergraduate Chair, Arts and Science  DEVS 

Michael Barber Undergraduate Chair, Arts and Science  ECON 

Glenda Fisk Undergraduate Chair, Arts and Science  EMPR 

Scott-Morgan Straker Undergraduate Chair, Arts and Science  ENGL 

Stephen Brown Undergraduate Chair, Arts and Science  ENSC 

Jenn Stephenson Undergraduate Chair, Arts and Science  FAS/ASO 

Dan Vena Undergraduate Chair, Arts and Science  FILM 

Julien Lefort-Favreau Undergraduate Chair, Arts and Science  FREN 

Bas Vriens Undergraduate Chair, Arts and Science  GEOE 

Dan Layton-Matthews Undergraduate Chair, Arts and Science  GEOL 

Melissa Houghtaling Undergraduate Chair, Arts and Science  GNDS 

Ian Strachan Undergraduate Chair, Arts and Science  GPPL 

Rosanne Currarino Undergraduate Chair, Arts and Science  HIST 

Dustin Atlas Undergraduate Chair, Arts and Science  JWST/RELS 

Claudio Palomares-Salas Undergraduate Chair, Arts and Science  LLCU 

Peter Taylor Undergraduate Chair, Arts and Science  MATH/STATS 

Chris Lohans Undergraduate Chair, Arts and Science  MICR 

Serdar Yüksel Undergraduate Chair, Arts and Science  MTHE 

Nikki Philbrook Undergraduate Chair, Arts and Science / Director, 
BHSc 

DBMS-DDHT/PHAR 

Kerah Gordon-Solmon Undergraduate Chair, Arts and Science  PHIL 

Ryan Martin Undergraduate Chair, Arts and Science  PHYS 

Kyle Hanniman Undergraduate Chair, Arts and Science  POLS 

Meghan Norris Undergraduate Chair, Arts and Science  PSYC 

Anna van der Meulen Undergraduate Chair, Arts and Science  SKHS 

Thomas Abrams Undergraduate Chair, Arts and Science  SOCY 

Lori Vos Undergraduate Chair, Arts and Science  WRIT 

Michael Cunningham Undergraduate Chair, Smith Engineering  Department of Chemical Engineering  
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Yves Filion Undergraduate Chair, Smith Engineering  Department of Civil Engineering  

Jianbing Ni Undergraduate Chair, Smith Engineering  Department of Electrical and 
Computer Engineering  

Il-Min Kim Undergraduate Chair, Smith Engineering  Department of Electrical and 
Computer Engineering  

David Strong Undergraduate Chair, Smith Engineering  Department of Mechanical and 
Materials Engineering  

Takis Katsabanis Undergraduate Chair, Smith Engineering  Department of Mining  

Lois Mulligan Department Head, Faculty of Health Sciences (use for 
contact: UG Chair) 

Pathology and Cancer Research  

Bradley Stoner Department Head, Faculty of Health Sciences (use for 
contact: UG Chair) 

Public Health Sciences  

Erna Snelgrove-Clarke Department Head, Faculty of Health Sciences (use for 
contact: UG Chair) 

Nursing 

Stephanie Nixon Department Head, Faculty of Health Sciences (use for 
contact: UG Chair) 

Rehab Therapy  

Carlos Escobedo Graduate Chair, Smith Engineering Department of Chemical Engineering  

Andy Take Graduate Chair, Smith Engineering Department of Civil Engineering  

Yan-Fei Liu Graduate Chair, Smith Engineering Department of Electrical and 
Computer Engineering  

Il Yong Kim Graduate Chair, Smith Engineering Department of Mechanical and 
Materials Engineering  

Abbas Taheri Graduate Chair, Smith Engineering Department of Mining  

Roumen Milev Department Head, Faculty of Health Sciences (use for 
contact: Grad Chair) 

Neuroscience 

Lynne-Marie Postovit Department Head, Faculty of Health Sciences (use for 
contact: Grad Chair) 

DBMS 

Katrina Gee Department Head, Faculty of Health Sciences (use for 
contact: Grad Chair) 

DBMS 

Anne Ellis Department Head, Faculty of Health Sciences (use for 
contact: Grad Chair) 

Translational Medicine  

Mark Ormiston Department Head, Faculty of Health Sciences (use for 
contact: Grad Chair) 

Translational Medicine  

Melissa Duggan Experiential Education Program Advisor, Smith 
Engineering  

QUIP contact 

Cella Olmstead QUFA President  

Paul Pearsall Associate University Registrar (Student Information 
Systems)  

Timetabling Contact 

Michael Adams Interim Associate Dean, Undergraduate Studies  Life Sciences, BioChemistry, BHSc 

Theresa Suart Educational Developer Medicine 

Kathleen Norman Associate Director (Research & Post-Professional 
Programs) 

Associate Director, School of Rehab 

Susanne Murphy School of Rehab Therapy OT 

Melanie  Law Academic Coordinator for Clinical Education PT 

Laurie Gedcke-Kerr Associate Director, Undergraduate Programs, Nursing  
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Lindsay Morcom Associate Dean, Graduate Studies Canada Research Chair in Language 
Revitalization and Decolonizing 
Education in the Faculty of Education 
at Queen’s University 

Misty Underwood Indigenous Pathways Coordinator, Office of 
Indigenous Initiatives 

 

Kelly Maracle Assistant Professor, Languages, Literature and 
Cultures 

Indigenous Knowledges and 
Perspectives; teaches course 

Danielle Lussier Assistant Professor, Languages, Literature and 
Cultures 

QNS Chair, has done urban land-
based activities in courses at RMC 

Kaitlyn Patterson Assistant Professor, Department of Public Health 
Sciences 

QNS, had land-based teaching 
included in her contract with Public 
Health Sciences 

Emils Matiss President, Society of Graduate & Professional 
Students at Queen’s University 
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