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De fin it io n s



“We  d o  n o t  le a rn  fro m  e xp e r ie n ce . We  le a rn  fro m  re fle ct in g o n  
e xp e r ie n ce .” -- Jo h n  De we y



Re fle ct ive  Pra ct ice  a s  b ridge  be twe e n  e d u ca t ion  a n d  p rofe ssion a l life

Reflective  p ractice  is “a  d ia logue  of th inking and  doing th rough  which  

I becom e m ore  skillfu l” ​

- Donald  Schön  



Re fle ct ive  p ra ct ice  a n d  con st ru ct ivist pe da gogy

“There  a re ... e lem ents of con st ru ct ivis t  

p h e n om e n o logy…, the  understand ing tha t 

iden tity and  experience  a re  cu ltu ra lly and  

pe rsona lly scu lp ted”



Co n ce p t u a lizin g Re fle ct ive  Pra ct ice  fo r  Le ga l Pro fe ss io n a ls

Self-reflection 
• Values

Reflection on 
practice
• Skills

Critical 
reflection
• Subject 

matter (law)

Integrative reflective practice

Adapted from Michele Leering (2014) 



Le a rn in g Ou t co m e  fo r  Ge n AI-Lit e ra cy in  t h e  GDip ICL

Identify secure, effective and ethical uses of generative AI tools in 
the immigration context;Identify

Weigh potential risks and benefits andWeigh

Apply professional judgment in choosing whether and how to 
integrate such tools into professional practice. Apply



Wh y u se  Ge n AI in  le ga l e d u ca t io n ?

Prepares students for AI-enhanced  lega l p ractice  (Head  and  Willis; 
Harrington ; Bliss)

Encourages GenAI lite racy (e sp . critica l eva lua tion  of GenAI 
ou tpu ts) (Bliss)

Prioritizes assessm ent of h igh-leve l th inking skills (Scott; Medill; Volan te  
e t a l.)

Enhances lea rn ing via  form ative , ind ividua lized  and  im m edia te  feedback 
(Harrington)



Wh y a vo id Ge n AI?

Dam age  to  lega l reason ing and  
writing

• Never-skilling

Risk of im proper use  and  
academ ic m isconduct



Be yo n d  t h e  b in a ry: A ru b r ic fo r  a n a lyzin g le ga l t e ch n o lo gy u s in g 
b e n e fit / r isk p a ir s  

Significant negative 
impact

Moderate 
negative impact

Neutral Moderate 
positive impact

Significant 
positive impact

Skilling 

Efficiency 

Data security 
(copyright and 
confidentiality)

Bias

Adapted from Haight 2024



Exa m p le : Clie n t In t e rvie w Ass ign m e n t

Skilling Significant negative 
impact

Moderate 
negative impact

Neutral Moderate 
positive impact

Significant 
positive impact

Student A asks 
ChatGPT to write the 
questions

X

Student B writes the 
questions, practices 
with ChatGPT, 
identifies errors and 
omissions through 
practice. 

X

Adapted from Haight 2024



Wh y Re fle ct ive  Pra ct ice ? 





Re fle ct ive  Pra ct ice  a s  p e d a go gy fo r  AI Lit e ra cy in  La w

Self-reflection 
(Values)
• Data security
• Copyright
• Environment

Reflection on 
practice
(Skills)
• What tasks 

does GenAI do 
well? Poorly?

• What prompts 
(don’t) work?

Critical reflection
(Knowledge)
• Hallucinations
• Naïve retrieval
• AI sycophancy

Adapted from Michele Leering (2014)



Exa m p le s  fro m  t h e  GDip ICL



Co m p e t e n cy In ve n t o ry

Professional 
Competence

Prior experience? Current level? Opportunities for 
development?

Potential actions?

GenAI literacy In Progress



Skills  Re fle ct io n

Two-part narrative (400 words)

End of each course

Part 1: Connect learning experiences to growth in program Skills and Values 
(including GenAI literacy)

Part 2: Identify areas of weakness and discuss your plan to develop these areas in 
the future.



Skills  Re fle ct io n  Ru b r ic

5/5 Exceptional = clear, plausible, and precise in its:
• Reference to course experiences
• Descriptions of growth
• Identification of weaknesses
• Plans for advancing growth
• The text is persuasive, very well structured, and very well written.

3.5/5 Meets Expectations = Exceptional 
But lacking in persuasiveness and/or weakened by structural issues or poor writing. 

2/ 5 Limited
Lacking in one or more of the main criteria (clarity, plausibility, precision) 



Co n t e n t  o f Skills  Re fle ct io n s

Skill / SVO Estimated % of References (N=100)

1. Legal Reasoning 35%

2. Legal Research 20%

3. Ethics 15%

4. Critical Thinking & Case Strategy 10%

5. Communication & Advocacy <5%

6. Application of Knowledge <5%

7. Reflective Practice <5%

8. Cultural Competence & Bias Awareness <5%

9. Collaboration & Leadership <5%

10. GenAI Literacy ~<1%



To o  t a b o o ? 

Throughout the  program , I in t e n t ion a lly a vo id e d  u s in g ge n e ra t ive  AI tools because  I 

was conce rned  about academ ic in tegrity and  wanted  to  ensure  m y work re flected  m y own 

understanding. I d id  not fu lly explore  how AI could  be  used  re sponsib ly and  e th ica lly in  

professiona l p ractice .  As we  d iscussed  the  increasing role  of technology in  im m igra tion  

consulting, I rea lized  tha t a lt h ou gh  I u n d e r s t a n d  t h e  r isk s  o f AI, I h a ve  lim it e d  

p ra ct ica l e xp e r ie n ce  e va lu a t in g it s  b e n e fit s  o r  d e t e rm in in g a p p rop r ia t e  w a ys  t o  

in clu d e  it  in  m y w ork flow. My approach  prevented  m e  from  experim enting with  course  

re sources and  deve loping confidence  in  assessing AI tools critica lly. 
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