
Evidence-based Practice: Surveillance, Crime, and Justice 
SOCY 934 

Winter, 2023 
Thursdays, 11:30am – 2:30pm 

Watson 207  
 

 
Instructor:    Dr. Alana Saulnier  
Contact information:  alana.saulnier@queensu.ca  
Office hours:    By appointment in person (Mac-Corry D525) or virtually  
 

COURSE DESCRIPTION AND LEARNING OBJECTIVES 
 
This course will provide you with an intensive overview of evidence-based practice in relation to 
issues of crime and justice, with a focus on data collection and management technologies. 
Social policies and practices have historically been founded on tradition and expert knowledge 
rather than rigorous empirical evidence. However, increasingly, practitioners and the public 
express interest in evidence-based practice – where policies and practices are based on an 
accumulated body of empirical research. Social scientists are key to the evidence-based 
practice movement in terms of generating empirical studies, synthesizing the collective results 
of studies through systematic-reviews and meta-analyses, and mobilizing knowledge in 
accessible forms to be shared with broad audiences. This course provides a thorough review of 
the evidence-based practice movement in general as well as overviews of the most current 
evidence on a series of specific criminological topics (e.g., the use of surveillance technologies 
for crime interventions, recidivism reduction, addressing victims’ needs). In a practical sense, 
this course will provide you with the ability to: 

• Understand and articulate the key principles of the evidence-based practice movement. 

• Critically assess the relative reliability, validity, and generalizability of empirical evidence 
based on described methods of data collection and analysis.  

• Understand and articulate current knowledge on various specific crime, justice, and 
social wellness topics as presented in systematic-reviews and meta-analyses.  

• Practice and develop oral and written communication skills. 

• Conduct a systematic-review on a focused topic.   
 
Required Text(s) 
 
There are no required texts for this course. All readings will be made available on OnQ. 
 
 
 
 
 
 



 
 

GRADING 
 
Assessment Weighting  
 

Evaluation  Due Date Value 

Reading presentation    Fluctuating (see Assessment 
Details section) 

25%  

Participation  Perpetual  20% 

Systematic review research 
question and literature tree 
assignment  

Feb 17 5% 

Systematic review topic 
presentation   

Fluctuating (see Assessment 
Details section) 

20% 

Systematic review term 
paper   

Apr 07 30% 

 
Late written submissions will be deducted 5% per day and will not be accepted more than 
seven days after the deadline. Submissions submitted more than seven days after the deadline 
will result in a mark of zero. 
 
Presentations must be delivered on the date scheduled. Failing to provide a presentation on a 
scheduled date will result in a mark of zero.  
 
Reading Presentation 
 
Once during the semester, you will select one of the three readings for the lecture to provide a 
written and oral summary of.  
 
Your written summary will provide a structured review of the paper’s topic / research 
question(s), methods, findings, and your interpretation of the practical significance of the 
findings. This written submission will be shared with the instructor and assessed as part of your 
mark for this task but also shared with all members of the class. The objective in sharing these 
one-page summaries is for the class to collectively produce a dossier of one-page summaries 
that are for your permanent reference and use – you are working together to accumulate and 
share knowledge.   
 
Your oral summary will consist of a 15 to 20-minute presentation (accompanied by a visual aid 
such as a PowerPoint) in which you summarize the same key details requested in the written 
summary in sufficient depth to meet the 15-minute minimum requirement. You may also 
incorporate personal reflections, suggestions for future research directions, and other relevant 
commentary into your presentation if you wish. You will provide the class with four discussion 



questions to stimulate conversation at the end of your presentation (note – this does not count 
towards the time parameters discussed above). These questions may take any direction you 
wish, with some possible directions including critiques of findings, connections to theory, policy 
and practice implications, future research directions, and connections to other course readings. 
These discussion questions must be emailed to the instructor prior to the start of the class in 
which you are presenting.   
 
Participation 
 
You are expected to regularly attend class and participate in all class discussions, with a 
particular emphasis on providing your classmates with support by responding to Reading 
Presentation discussion questions as well as providing feedback on the Systematic Review Topic 
Presentation. You will receive this mark at the end of the semester and will be contacted by the 
instructor during the semester if there are any concerns about your participation.   
 
Systematic Review Research Question and Literature Tree Assignment  
 
The major written submission for this course is a systematic review on a topic of your choosing 
(see further details below). This assignment will be developed in phases to promote your 
success. For this first submission, you will provide a short (i.e., half page to page) description of 
the topic you intend to conduct your systematic review on as well as a specific question that 
you intend to answer / explore with your systematic review. The submission must conform to 
APA style (i.e., it must include a title page and reference page along with the body of the text 
and must conform to in-text formatting such as headings and citation details). An excellent free 
resource for details on APA formatting is available here: General Format // Purdue Writing Lab.  
 
Along with the brief summary, you will also create a “family tree” style graphic of a minimum of 
15 academic articles that you anticipate using in your systematic review. By “family tree,” I 
mean a graphic that illustrates the citation connections between sources. Think of it this way, I 
want you to start by finding a key “source” document (a document that seems central to the 
topic you are interested in), and then look at that document’s reference list to see what 
materials it cited that you may want to read (these sources would be positioned as proceeding 
your “source” document in the “family tree” graphic, and then look at what sources cite this 
source document that you might be interested in (these sources would be positioned after your 
source document in the graphic). Not all your sources need to be related to each other (i.e., you 
can have multiple distinct “family trees” in your final graphic). There is considerable flexibility to 
develop a graphic using whatever formatting that you are most happy with. The objective of 
this task is simply to get you familiar with the process of systematically finding, documenting, 
and reviewing a body of literature. 

 
Systematic Review Topic Presentation 
 
The second submission connected to the systematic review will be a 15-20 minute oral 
presentation (accompanied by visual materials such as a PowerPoint) delivered to the class. 

https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/general_format.html


This presentation will identify the topic you are interested in exploring for your systematic 
review, a cursory overview of background on the topic based on the readings you have 
completed to date, and a specific research question that you intend to answer / explore with 
your systematic review. Your visual materials must be provided to the instructor prior to your 
presentation. When it is not your turn to present, you are expected to actively engage in your 
classmate’s presentations by providing feedback (e.g., suggestions related to the research 
question, relevant literature that you might be aware of, practical implications of the 
systematic review).   
  
Systematic Review Term Paper  
 
The final submission of your systematic review will be 15-20 page paper (conforming to all 
current APA standards). The topic you select must be linkable to criminology, but the 
parameters of what constitutes a criminological topic will not be rigid – you are encouraged to 
select a topic that relates to your MA or PhD thesis if you wish. You are welcome to choose an 
organizational format and headings that best suit the needs of your systematic review, but you 
are expected to clearly identify the:   

• research question you sought to answer,  

• steps taken to accumulate literature for the review,  

• body of literature accumulated, 

• individual findings from the literature reviewed as well as a collective summary of those 
findings when considered in tandem, and 

• prospective theoretical and/or applied value of this systematic review (including an 
answer, as best as possible, to your research question and suggestions for future 
research).  

 
COURSE MEETINGS AND READING SCHEDULE 

 
Jan 12 – Week 1: What is Evidence-based Practice?  
 
Sherman, L. W. Ideas in American policing: evidence-based policing, Washington DC: Police 
Foundation, 1998, 2. 
 
Kugley, S., Wade, A., Thomas, J., Mahood, Q., Jørgensen, A. M. K., Hammerstrøm, K., & Sathe, 
N. (2016). Searching for studies: A guide to information retrieval for Campbell. Campbell 
Systematic Reviews. 
 
Weisburd, D., Farrington, D. P., & Gill, C. (2017). What works in crime prevention and 
rehabilitation: An assessment of systematic reviews. Criminology & Public Policy, 16(2), 415-
449. 
 
Jan 19 – Week 2: Leveraging Knowledge and Data for Change  
 



Alberton, A. M., Gorey, K. M., Angell, G. B., & McCue, H. A. (2021). Structural violence 
perpetrated against Indigenous peoples in Canadian criminal courts: Meta-analytic evidence of 
longstanding sentencing inequities. Critical Social Work, 22(1), 2-22. 
 
Crenshaw K. Mapping the margins: intersectionality, identity politics, and violence against 
women of color. Stanford Law Rev. 1991;43(6):1241–99. 
 
Hollis, M. E., & Jennings, W. G. (2018). Racial disparities in police use-of-force: A state-of-the-art 
review. Policing: An International Journal. 
 
Reiter, B. (2020). Fuzzy epistemology: Decolonizing the social sciences. Journal for the Theory of 
Social Behaviour, 50(1), 103-118. 
 
Jan 26 – Week 3: Managing Correlates of Social Well-being  
 
Morgan, A. J., Ross, A., & Reavley, N. J. (2018). Systematic review and meta-analysis of Mental 
Health First Aid training: Effects on knowledge, stigma, and helping behaviour. PloS one, 13(5), 
e0197102. 
 
Fazel, S., Yoon, I. A., & Hayes, A. J. (2017). Substance use disorders in prisoners: an updated 
systematic review and meta‐regression analysis in recently incarcerated men and 
women. Addiction, 112(10), 1725-1739. 
 
Smith, M. R., Rojek, J. J., Petrocelli, M., & Withrow, B. (2017). Measuring disparities in police 
activities: A state of the art review. Policing: An International Journal of Police Strategies & 
Management. 
 
Feb 02 – Week 4: Improving Community-police Relations  
 
Bolger, M. A., Lytle, D. J., & Bolger, P. C. (2021). What matters in citizen satisfaction with police: 
A meta-analysis. Journal of criminal justice, 72, 101760. 
 
Engel, R. S., McManus, H. D., & Herold, T. D. (2020). Does de‐escalation training work? A 
systematic review and call for evidence in police use‐of‐force reform. Criminology & Public 
Policy, 19(3), 721-759. 
 
Maskaly, J., Donner, C., Jennings, W. G., Ariel, B., & Sutherland, A. (2017). The effects of body-
worn cameras (BWCs) on police and citizen outcomes: A state-of-the-art review. Policing: An 
International Journal of Police Strategies & Management. 
 
Feb 09 – Week 5: Addressing Officer Wellness  
 
Patterson, G. T., Chung, I. W., & Swan, P. G. (2012). The effects of stress management 
interventions among police officers and recruits. Campbell Systematic Reviews, 8(1), 1-54. 



 
Syed, S., Ashwick, R., Schlosser, M., Jones, R., Rowe, S., & Billings, J. (2020). Global prevalence 
and risk factors for mental health problems in police personnel: a systematic review and meta-
analysis. Occupational and environmental medicine, 77(11), 737-747. 
 
Aguayo, R., Vargas, C., Cañadas, G. R., & De la Fuente, E. I. (2017). Are socio-demographic 
factors associated to burnout syndrome in police officers? A correlational meta-analysis. Anales 
de Psicología/Annals of Psychology, 33(2), 383-392. 
 
Feb 16 – Week 6: Proactive Crime Reduction  
 
Thomas, A. L., Piza, E. L., Welsh, B. C., & Farrington, D. P. (2021). The internationalisation of cctv 
surveillance: Effects on crime and implications for emerging technologies. International Journal 
of Comparative and Applied Criminal Justice, 1-22. 
 
Kettrey, H. H., Marx, R. A., Tanner-Smith, E. E., Kettrey, H. H., & Hall, B. (2019). Effects of 
bystander programs on the prevention of sexual assault among. Campbell Systematic 
Reviews, 1. 
 
Meijer, A., & Wessels, M. (2019). Predictive policing: Review of benefits and 
drawbacks. International Journal of Public Administration, 42(12), 1031-1039. 
 
FEB 20-24 – READING WEEK  
 
Mar 02 – Week 7: Policing Strategies and Crime Reduction  
 
Braga, A. A., Welsh, B. C., & Schnell, C. (2015). Can policing disorder reduce crime? A systematic 
review and meta-analysis. Journal of Research in Crime and Delinquency, 52(4), 567-588.  
 
Braga, A. A., Turchan, B. S., Papachristos, A. V., & Hureau, D. M. (2019). Hot spots policing and 
crime reduction: an update of an ongoing systematic review and meta-analysis. Journal of 
experimental criminology, 15(3), 289-311. 
 
Gill, C., Weisburd, D., Telep, C. W., Vitter, Z., & Bennett, T. (2014). Community-oriented policing 
to reduce crime, disorder and fear and increase satisfaction and legitimacy among citizens: A 
systematic review. Journal of experimental criminology, 10(4), 399-428. 
 
Mar 09 – Week 8: Prosecution and Victims’ Needs  
 
Brennan, E., & McElvaney, R. (2020). What helps children tell? A qualitative meta‐analysis of 
child sexual abuse disclosure. Child abuse review, 29(2), 97-113. 
 
Strang, H., Sherman, L. W., Mayo‐Wilson, E., Woods, D., & Ariel, B. (2013). Restorative justice 
conferencing (RJC) using face‐to‐face meetings of offenders and victims: Effects on offender 



recidivism and victim satisfaction. A systematic review. Campbell Systematic Reviews, 9(1), 1-
59. 
 
Ten Boom, A., & Kuijpers, K. F. (2012). Victims’ needs as basic human needs. International 
Review of Victimology, 18(2), 155-179. 
 
Mar 16 – Week 9:  CLASS CANCELLED 
 
Mar 23 – Week 10: Sexual Assault and Intimate Partner Violence Harm Reduction  
 
Toon, C., & Gurusamy, K. (2014). Forensic nurse examiners versus doctors for the forensic 
examination of rape and sexual assault complainants: A systematic review. Campbell Systematic 
Reviews, 10(1), 1-56. 
 
Hoppe, S. J., Zhang, Y., Hayes, B. E., & Bills, M. A. (2020). Mandatory arrest for domestic 
violence and repeat offending: A meta-analysis. Aggression and violent behavior, 101430. 
 
Latzman, N. E., Casanueva, C., Brinton, J., & Forman‐Hoffman, V. L. (2019). The promotion of 
well‐being among children exposed to intimate partner violence: A systematic review of 
interventions. Campbell Systematic Reviews, 15(3), e1049. 
 
Mar 30 – Week 11: Arrest, Detention, and Sentencing – Correlates, Disparities, and Outcomes 
 
Barnett, P., Mackay, E., Matthews, H., Gate, R., Greenwood, H., Ariyo, K., ... & Smith, S. (2019). 
Ethnic variations in compulsory detention under the Mental Health Act: a systematic review 
and meta-analysis of international data. The Lancet Psychiatry, 6(4), 305-317. 
 
Brayne, S., & Christin, A. (2021). Technologies of crime prediction: The reception of algorithms 
in policing and criminal courts. Social Problems, 68(3), 608-624. 
 
Lytle, D. J. (2014). The effects of suspect characteristics on arrest: A meta-analysis. Journal of 
Criminal Justice, 42(6), 589-597. 
 
Apr 06 – Week 12: Recidivism Reduction  
 
Belur, J., Thornton, A., Tompson, L., Manning, M., Sidebottom, A., & Bowers, K. (2020). A 
systematic review of the effectiveness of the electronic monitoring of offenders. Journal of 
Criminal Justice, 68, 101686. 
 
Schmucker, M., & Lösel, F. (2017). Sexual offender treatment for reducing recidivism among 
convicted sex offenders: a systematic review and meta‐analysis. Campbell Systematic 
Reviews, 13(1), 1-75. 
 



Wilson, D. B., Brennan, I., & Olaghere, A. (2018). Police‐initiated diversion for youth to prevent 
future delinquent behavior: a systematic review. Campbell Systematic Reviews, 14(1), 1-88. 
 

COURSE AND UNIVERSITY POLICIES  
 

Learner Accommodations  
 
Queen's University is committed to achieving full accessibility for persons with disabilities and 
needs for accommodations. Part of this commitment includes arranging academic 
accommodations for students to ensure they have an equitable opportunity to participate in all 
their academic activities.  
 
If you are a student with a disability and think you may need accommodations, you are strongly 
encouraged to contact Student Wellness Services (SWS) and register as early as possible. For 
more information, including important deadlines, please visit the Student Wellness website at:  
 
http://www.queensu.ca/studentwellness/accessibility-services/. 
 
More generally, Queen’s University is committed to providing academic consideration to 
students experiencing extenuating circumstances that are beyond their control and are 
interfering with their ability to complete academic requirements related to a course for a short 
period of time, not to exceed three months. Students receiving academic consideration must 
meet all essential requirements of a course.  
 
Each Faculty has developed a protocol to provide a consistent and equitable approach in 
dealing with requests for academic consideration for students facing extenuating 
circumstances. Arts and Science undergraduate students can find the Faculty of Arts and 
Science protocol and the portal where a request can be submitted here:  
 
http://www.queensu.ca/artsci/accommodations 
 
Students in other Faculties and Schools who are enrolled in this course should refer to the 
protocol for their home Faculty.  
 
I am committed to assisting you in your success in this course, and I need you to let me know if 
you need specialized assistance.  
 
Academic Integrity  
 
Queen’s University treats cases of academic misconduct very seriously. See the Faculty of Arts 
and Science webpage on academic integrity for guidelines on avoiding departures from 
academic integrity and the processes for addressing academic offences:  
 
http://www.queensu.ca/artsci/students-at-queens/academic-integrity  

http://www.queensu.ca/studentwellness/accessibility-services/
http://www.queensu.ca/artsci/accommodations
http://www.queensu.ca/artsci/students-at-queens/academic-integrity


 
If you have any questions about what is or is not permitted in this course, please do not 
hesitate to contact me. If you have questions about appropriate research and citation methods, 
please contact me or other available campus resources such as Queen’s Learning Commons 
Student Academic Success Services. 
  
Queen’s University Grading Scale  
 

Letter Grade Percentage 

A+ 90-100% 

A 85-89% 

A- 80-84% 

B+ 77-79% 

B 73-76% 

B- 70-72% 

C+ 67-69% 

C 63-66% 

C- 60-62% 

D+ 57-59% 

D 53-56% 

D- 50-62% 

F ≤49% 

 
 
 


